Dolphin Morsel #13
Intellectual Development—Perry Stage 2—Pre-Legitimate Multiplicity and the Departure from Duality 

Perry considered the basic duality of Stage 1 as a state of child-like innocence. The comfort inherent within Stage 1 derives from identifying with a group and, also, a confidence in the validity of the truth and moral framework provided by the authority within that group. 
 
Perry saw only a few individuals at the level of Stage 1 over his entire study of college students. He noted that a person dedicated to remaining in this state would not persist within a university that exposed students to diverse, conflicting philosophies.
 
The first indication of Stage 1's dissolution arrives when a student recognizes the imperfections of authority. A key statement from an interview recorded by Perry shows the moment for a student at which such realization occurred. 
 
“When I went to my first lecture, what the man said was just like God’s word, you know. I believed everything he said, because he’s a professor, and he’s a Harvard professor.... And -ah, ah people said, ‘Well so what?’...And I began to ah, realize.” 

This expresses a transition from basic dualism to the final stages of dualism—from Perry's Stage 1 to Stage 2: "Pre-Legitimate Multiplicity." The student at Stage 2 is not yet capable of functioning well at the next developmental stages, but she/he begins to realize that one's present operational views of life afforded by one's experiences have limitations. 
 
Transition to Stage 2 brings with it discomfort, insecurity, and resentment afforded by loss of trust. The degree of discomfort is perhaps proportional to the expectations the student held for the reliability of authority. As authority becomes suspect, so do many in positions of authority, including the students' professors. Resentment can manifest in classroom expressions that appear rebellious and disrespectful. If we forget the origin of the dilemma that students face, we may take such expressions personally and react in kind, thus destroying the affective field of the class we really need to maintain to support student learning. 
 
When dealing with rejection of authority, it is helpful to remember that students are experiencing discomfort that we have likely forgotten that we experienced. Students at this stage seek resolution in the company of those who are going through similar transitions—students of about the same age and/or stage. Note that the student cited above experienced his/her realization, not directly from the professor, but through conversations and processing of that learning with fellow students.  This offers a key to our approach to practice.
 
When one teaches students operating largely at Stage 2, simple cooperative learning strategies such as write-pair-share, structured discussions and assignments that encourage work in pairs or small groups are particularly useful.  We can initiate, by design, experiences that allow learning during this time to be processed through conversations and shared labor with trusted peers. 
 
Even though in a state of mild rebellion, these students operate at an affective state that the pioneer workers on affect (Krathwohl, D.R., Bloom, B.S. and Masia, B.B., 1964, Taxonomy of Educational Objectives: The Affective Domain. New York: McKay) termed "receiving." Being in "receiving" mode means that, despite being disturbed and uncomfortable, learners nevertheless remain willing to participate and focus. The students in our classrooms have not given up, packed their bags and left. Much more is happening than may be evident from surface interpretations of classroom events.
 
Perry’s study reveals that the work of promoting intellectual growth in college students will guarantee our experiencing some difficult moments. Knowing why some will occur can make it easier to show up in good spirits for our students and embrace the challenging events that surely will occur.
