Intellectual Development – Perry Stage 1: Basic Duality
As promised, this launches us into familiarity with the Perry model stages through weekly installments. 

Students at Perry's Stage 1, Basic Duality," see instructors as authorities—possessors of legitimate knowledge who convey information that students see as valuable and interesting. Dualistic thinkers perceive "good teaching" as transference of knowledge, analogous to pouring water from a pitcher (instructor) into many glasses (students). A student demand, "Just give us the facts," is a statement that arises from operating at Perry Stage 1.
Although the Perry scheme is developmental, context determines hierarchical value. The context of what is most valuable depends upon the problem at hand and even on the society in which one operates. The plight of Native American students who attended British schools in the 1700s and returned to their tribes reveals the latter context. Although they had probably achieved higher Perry stages of reasoning from their schooling, the society into which they returned offered scant opportunity to use it. 
 “When they [the Indian students] came back to us, they were bad runners, ignorant of every means of living in the wood, unable to bear either cold or hunger…were therefore neither fit for hunters, warriors, nor councilors; they were totally good for nothing.” 
(Unnamed Indian chief in Nabokov, P. (Ed.) (1991). Native American Testimony: A Chronicle of Indian-White Relations from Prophecy to the Present, 1492-1992. New York. Viking.)
Dualism is an appropriate way to deal with particular life challenges, especially those that have unique answers, and it probably still has paramount value in dealing with natural survival situations.  Its collective knowledge grows mainly from observing through trial and error and sharing the learning that ensues. One can learn to address dangers, survive with available natural foods and medicines, develop surprising technology and achieve social acculturation through mentors' sharing and transferring knowledge.  Some dualistic learning is so natural that it usually takes place without tasks or processes that seem particularly onerous. Poor study habits and procrastination are non-issues. Learning arises from shared experiences. A society that operates at the dualistic level is still a legitimate learning community.
Dualistic thinkers operate with firm conviction that there are right and wrong answers to every problem. The affective state most associated with dualism is contentment, which arises from the comfort of certainty and the security provided by authority. When challenges occur that cannot be easily resolved, any explanation from authority, no matter how fantastic, can relieve the distress and return an individual to his/her desired state of contentment. It is a seductive situation, and an adult can remain happily at the stage of dualism for life, without imagining any other ways of thinking are advantageous or even possible. 
This situation poses a huge dilemma for instructors. Dualism is surely limiting and not suitable for addressing many life challenges. By itself, dualism cannot serve individuals well in modern society, and it is not even a level of reasoning sufficient to maintain such a society. A thinker who has learned to operate at higher stages does not lose the ability to use dualism to seek a "right answer" when appropriate, but a thinker who has developed only to Stage 1 is trapped and cannot yet operate at the higher stages.
Equipping students to operate at the higher stages is probably the most valuable, beneficent outcome of a high quality college education. However, the effort requires instructors moving students from a state of contentment into discomfort, and moving students from a natural way of learning into situations that are not at all natural. This is certain to bring some resistance and resentment.
The dilemma is solvable. Students who know what is happening to them in terms of developmental stages have a map and a destination. This can provide some security they truly do need. For this reason it is important for students to know about the Perry stages. 
Students at the lower stages need more structure and clarity than most of us instructors now can imagine any adult should ever need. Stage 1 students are unable to deal well with ambiguity. This ability develops only over several semesters with curricula designed to scaffold students to higher stages.  At the early stages, it is productive to mentor students to do a single high-level challenge well, especially if it requires several revisions and regular metacognitive reflection on process. Exposure to a variety of high-level challenges but handling them poorly provides students with no understanding of how to confront these challenges in ways that are effective.
Instructors who understand that students who are resistant or even resentful are simply operating at a particular stage can be more patient and supportive and feel more secure themselves when students manifest these traits. If one assumes students are being willfully intransigent, it is too easy to respond in kind with resentment. This serves no one well, and can lead to instructors' cynicism, exhaustion, and even burnout.
