Rubric for Determining Stages of Development of Capacity in Program Assessment

	 
	Initial
	Emerging
	Developed
	Highly Developed

	Administrative Structure and Staffing for Assessment
	Administrative responsibilities are loosely defined and staff duties unclear.
	Administrative responsibilities are identified and staff duties are clear.  Initial staff training is available.
	Administrative structure is fully established.  Staff training is ongoing.
	Administrative structure is fully established. Training for staff is ongoing and at sufficient levels to sustain program assessment activities.  

	Faculty Expertise, Participation, and Engagement in Assessment
	Minimum competencies needed to fulfill assessment responsibilities are articulated and made public.  Some faculty are aware of Student Learning Outcomes (SLO) assessment and of the University resources available to assist them to fulfill their assessment responsibilities.
	Minimum competencies needed to fulfill assessment responsibilities are articulated and made public. Most faculty are familiar with the assessment of SLOs and of the University resources available to assist faculty in fulfilling their assessment responsibilities at the course and program levels.  Initial faculty training is available. Some faculty participate in assessment at the course and program levels.
	Most faculty are well informed about assessment and participate in assessment at the course or program levels.  Non-tenure faculty are invited to participate in assessment activities to the extent that they desire to do so.   Faculty training is ongoing and at sufficient levels to sustain assessment activities
	All full-time faculty are well informed about assessment and participate in assessment at the course or program levels.  Non-tenure lecturers are invited to participate in assessment activities and participate to the extent that they desire to do so.  Faculty training is ongoing and at sufficient levels to sustain program assessment activities

	Course and Program Level SLOs
	SLOs are prepared for all courses and the academic program, however, the number of SLOs for each course or the academic program may be too few or too many, or the SLOs may not be of high quality.
	SLOs are prepared for all courses and the academic program. The academic program is refining the set of course and program SLOs so that they are of high quality and of a number so that they can all be assessed during the 5-year program review cycle.  
	High quality SLOs are prepared for all courses and the academic program.  The set of program level SLOs is comprehensive, yet the number of SLOs is such that each can and will be assessed during the 5-year program review cycle.
	Same as "Developed" at left.

	Alignment between Course and Program Level SLOs and Program SLOs and University Mission and goals
	Course and program level SLOs are published.  Mapping of course level SLOs to program level SLOs has not been done to determine if alignment exists between course level and program level SLOs. How the program contributes to University Mission and goals remains unstated.
	Course and program level SLOs are published.  Mapping of course level SLOs to program level SLOs has been done. The program has given consideration to its role in support of University Mission and goals.
	Course and program level SLOs are published.  Mapping of course level SLOs to program level SLOs has been done and modifications have been made, as needed, to ensure alignment between course and program level SLOs. The program discloses how it supports the University Mission and goals.
	Course level SLOs are well aligned with program level SLOs.  That is, the academic program has shown and discloses where each program level SLO is introduced, developed and mastered in the curriculum and which particular program SLOs support which specific University Mission and goals.

	Assessment of Course and Program Level SLOs
	An assessment plan has been prepared for all program level SLOs, but is not yet fully implemented as fewer than half of the program level SLOs have been assessed.  The assessment plan may depend too much on indirect assessment and too little on direct assessment. A few faculty are utilizing course level assessment to improve student learning in their courses.
	An assessment plan has been prepared for all program level SLOs, but is not yet fully implemented as most, but not all, program level SLOs have been assessed.  The assessment plan may depend too much on indirect assessment and too little on direct assessment. Some faculty, but fewer than half, are using course level assessment to improve student learning in their courses.
	All program level SLOs are assessed during the 5-year periodic review cycle using direct assessment techniques.  Most faculty are using course level assessment to improve student learning in their courses.
	All program level SLOs are assessed during the 5-year periodic review cycle using direct assessment techniques.  All faculty are using course level assessment to improve student learning in their courses.

	Feedback to Inform Improvements (Closing the Loop--Data and analysis from outcomes assessment is used by academic program to inform improvements)
	Feedback loops planned, but not yet implemented.  
	Feedback loops established, however, only a few faculty participate in the activity.
	Feedback loops established with the majority of faculty participating in the activity.  Evidence and analysis are used to inform improvements as appropriate.
	Feedback loop established with all full-time faculty participating in the activity. Non-tenure faculty participate to the extent that they wish to do so. Evidence and analysis are used to inform improvements as appropriate. The academic program documents assessment used to inform improvements. The program reviews the assessment structure and plan periodically for effectiveness.

	Dissemination to and Communication with Stakeholders
	Most faculty include the approved set of course level SLOs in their syllabi.  Program level SLOs are published in the college catalog and the program website. All tenure-track faculty are familiar with the program level SLOs.
	All faculty include the approved set of course level SLOs in their syllabi.  Program level SLOs are published in the college catalog and the program website. All full-time faculty are familiar with the program level SLOs.
	All faculty include the approved set of course level SLOs and show how the course level SLOs address the program level SLOs in their syllabi. Program level SLOs are published in the college catalog, the program website, and program publications designed for current and future students. All full-time faculty are familiar with the program level SLOs.
	All faculty include the approved set of course level SLOs and show how the course level SLOs address the program level SLOs in their syllabi.  Program level SLOs are published in the college catalog, the program website, and program publications designed for current and future students. All faculty are familiar with the program level SLOs.

	Overall Level of Assessment Competency (this is defined as the lowest level on any of the assessment elements above)
	Initial
	Emerging
	Developed
	Highly Developed


FAQs: Terms, Definitions and Other Useful Information

	Why are we undertaking this exercise?
	By our own mission design, we are a student learner-centered campus, and assessment of student learning offers the primary documentation that we need to ensure that we have an enacted mission rather than one that is merely stated. The results disclose the extent to which we have the needed capacity to understand how well we are succeeding.   

	What exactly is expected of our academic programs with regard to the assessment of student learning?
	This rubric is used to evaluate whether our academic programs have developed the capacity to assess student learning on an ongoing, sustained basis.  The Provost has indicated the expectation that all CI academic programs will be "developed" in this important area.

	What is the purpose of this rubric?
	All on campus know that both faculty and administration are accountable for our success to several stakeholders that include the CSU System, state government and accreditation agencies. Think of this rubric as a compass and map for that can quickly inform any program about its capacity to be accountable and reveal a clear path to strengthening any needed areas in an informed way. Without knowing of our own strengths, we can needless time and energy in doing assessment and get eager returns for doing so.

	What is a student learning outcome (SLO)?
	Student Learning Outcomes are action statements that specify that a student must demonstrate achievement through some clearly observable action(s) or generation of appropriate product(s). SLO statements typically complete the sentence "Students will be able to...." "Student learning outcome(s)," always using the three words together, refers to measurable knowledge, skills, values, or attitudes/dispositions in which students must demonstrate proficiency in ways we can observe and measure.  When writing an SLO statement, a good answer to "How will we take that measure?" ensures we have written a good statement.  

	What are "high quality" SLOs?
	Student Learning Outcomes (SLO—always using the three words together) are action statements that specify that a student must demonstrate achievement of proficiency in knowledge, skills, values, or attitudes/dispositions through some clearly observable action(s) or generation of appropriate product(s). A high-quality SLO addresses a measure we can take that is time- and cost effective. (See Glossary at http://facultydevelopment.csuci.edu/assessment.htm) 

	How many SLOs are optimal for a course or an academic program?
	Generally, four to six SLOs are all that are needed for a course or academic program (unless external professional accreditation/certification requires more). Not all need map to University Mission and goals, but one or more should. Because Channel Islands’ program review is on a five-year cycle, a good number of outcomes is that which allows assessment of all program outcomes in five years.  Having ten program outcomes invokes twice the programmatic assessment labor of having five, so it is in the programs’ interests to avoid needless proliferation.

	What constitutes a good balance of direct and indirect assessment measures?
	Direct observation of student learning should be the primary form of assessment. Direct assessment occurs when a faculty member produces a record based on observance of students' demonstrated mastery of learning.  Direct assessment observations include examinations, papers, performances, and class or capstone projects evaluated with rubrics. All instruments are contextual. A short answer examination is a direct measure of student learning in that context; it is not a direct measure of the kinds of learning that a student requires to access information systems, perform research, write a report, etc. Try to choose instruments appropriate to the context of learning we are trying to produce in each course. Ideally, a program outcome will have multiple direct measures by virtue of its being addressed in different ways in several courses.

Indirect assessments such as student and alumni surveys about programs, student ratings of instructors, employer surveys, graduate school placements, employment placements, are never appropriate substitutes for direct measures. However, indirect measures should be used in addition to direct measures if they can yield valuable information that direct measures cannot supply.


